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Pupil premium strategy statement – Briar Hill Primary School 

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged 

pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 349 

Proportion (%) of pupil premium eligible pupils 31% 

Academic year/years that our current pupil premium strategy plan covers (3-year plans 
are recommended – you must still publish an updated statement each academic 
year) 

September 2025 –  

July 2028 

Date this statement was published December 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Janey Cooksley, Headteacher 

Pupil premium lead Katie Cross, Deputy Headteacher  

Governor / Trustee lead Angela Rock, Trust Appointed 
Governor 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £165,693 

Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state the amount available 
to your school this academic year 

£165,693 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Briar Hill Primary School, our intention is that all pupils, irrespective of their background or the challenges they face, make good 

progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support 

disadvantaged pupils to achieve that goal. When making decisions about Pupil Premium funding, we have considered the context 

of the school and the subsequent challenges that the school faces. We have also considered research by the Education 

Endowment Fund.  

We recognise that there are a range of complex challenges faced by vulnerable pupils, such as those pupils, whose family have an 

EHA, those pupils, who are under social care or those pupils, who are young carers, and because of this we ensure that all 

teaching staff are involved in the analysis of data and identification of pupils, so that they are fully aware of the situation within 

school. 

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. 

This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school, as well. Implicit in the intended outcomes detailed below, is the intention that non-

disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 

Our Principles: 

• We ensure that teaching and learning opportunities meet the needs of all the pupils, including through staff training and 

development 

• We ensure that appropriate provision is made for pupils who belong to vulnerable groups, this includes ensuring that the 

needs of socially disadvantaged pupils are adequately assessed and addressed 

• In making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free school meals will 

be socially disadvantaged 

• We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. We 

reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has 

legitimately identified as being socially disadvantaged. 

• Pupil premium funding will be allocated following a needs analysis which will identify priority classes, groups or 

individuals. Limited funding and resources mean that not all children receiving free school meals will be in receipt of pupil 

premium interventions at one time. 

 

Demography and School Context: 

The area Briar Hill serves is an area of socio-economic deprivation - the community demonstrates low aspiration, which falls within 

the 5% most deprived in England (source: English Indices of Deprivation 2015). The contextual demographic at Briar Hill Primary 

(higher than average EAL pupils 69% and mobility 29%) indicates that the disadvantaged pupil group at Briar Hill Primary has a 

number of significant barriers, and are therefore complex in need. 45% of the children identified with SEND are also 

disadvantaged, 20% with an EHCP.  

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not 

assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To 

ensure they are effective we will: 

• Ensure the attendance of disadvantaged pupils is at least in line with National Average 

• Ensure disadvantaged pupils are challenged in the work that they’re set 

• Act early to intervene at the point need is identified 

• Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise 

expectations of what they can achieve 

Ultimate Objectives:  

• To narrow the gap between disadvantaged and non-disadvantaged children nationally and also with internal school data.  

• For all disadvantaged pupils to exceed national expected progress, in order to achieve aged-related/expected, at the end 

of Year 6, therefore achieving GCSE’s in English and Maths, at the end of secondary school.  

Achieving These Objectives:  

• Embedding evidence informed practice into classrooms, to improve quality first teaching  

• The school will provide free after school clubs to enhance the enrichment opportunities of pupils 

• Small group evidence informed interventions  

• Pupil premium work will focus on: accelerating progress (moving children to at least age-related expectations) 

Commented [MR1]: This is well written, but it could 
(perhaps) be any school. Is there anything specific about Briar 
Hill that you would like to achieve for your pupils?  
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low attainment on entry to the Early Years Foundation Stage in all areas, specifically spoken language. 

2 Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater 
difficulties and have less phonological awareness than their peers. This negatively impacts their development 
as readers. 

3 Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and 
vocabulary gaps among many disadvantaged pupils. These are evident from Reception and in general, are 
more prevalent among our disadvantaged pupils than their peers. 

4 Pupils have a lack of enrichment opportunities beyond the school and their immediate home environment. 
These challenges particularly affect disadvantaged pupils, including limiting their personal development and 
future aspirations. 

5 Our assessments (including wellbeing triages), observations and discussions with pupils and families have 
identified social and emotional issues for many pupils. Teacher referrals for support remain relatively high and 
these pupils currently require additional support with social and emotional needs. 

6 Our attendance data over 2024-2025 indicates that attendance among disadvantaged pupils has been 
between 94- 95% lower than for non-disadvantaged pupils. Our assessments and observations indicate that 
absenteeism is negatively impacting disadvantaged pupils’ progress. 

7 Some pupils are at a disadvantage to deal with day-to-day school and home life (executive functioning), and 
their future role in society and success in school. 

8 Assessments indicate that a minority of our PP pupils have not secured the necessary foundational 
knowledge in reading, writing and mathematics to adequately prepare them for the next stage of education.  

9 Internal and external assessments show that disadvantaged pupils are less likely to achieve the higher 
standard in reading, writing and maths at the end of KS2 compared with their non-disadvantaged peers. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have 

been achieved. 

Intended outcome Success criteria 

Improved reading attainment at Key Stage 1 Improved reading attainment at KS1 by 2027/28 demonstrated by: 

 

• High-quality phonics teaching is delivered consistently 
across all classes, evidenced by lesson observations and 
learning walks showing strong fidelity to the programme. 

• Disadvantaged pupils achieve above the national 
average in the Year 1 Phonics Screening Check. 

• Year 2 disadvantaged pupils who did not meet the 
threshold in Year 1 make accelerated progress and meet 

the expected standard by the end of Year 2. 

• KS1 disadvantaged pupils achieve at least national 
average progress in reading at both expected standard 
and greater depth. 

• Internal data shows a reduction in the attainment gap 
between disadvantaged pupils and their peers in reading. 

 

Improved spoken oral language skills and vocabulary among 
disadvantaged pupils. 

Assessments and observations demonstrate significant 
improvement in oral language skills among disadvantaged pupils. 

Evidence of progress is triangulated through by 2027/28: 

• Increased engagement and participation in lessons 

• Book scrutiny showing improved vocabulary use and 
sentence structure 

• Ongoing formative assessment indicating stronger 
speaking and listening skills 

 

Commented [MR2]: I think these are really good areas to 
focus on… have you got too many challenges? Also, be wary 
of giving the perception that these are generalised comments (I 
know they are not). 

Commented [MR3]: What does the data tell you? 

Commented [MR4]: What does the data tell you? 

Commented [MR5]: Can you include some data that backs 
this assertion up?  

Commented [MR6]: What data sources are you using here? 
Be wary of (what might be perceived as) generalised 
comments.  

Commented [MR7]: Yes, a significant challenge given the 
reduction in social care budgets… 

Commented [MR8]: This is a symptom, rather than a 
challenge. 

Commented [MR9]: This is well written and thoughtful. Be 
wary of conflating actions with outcomes. 
 
Really like the mix of short, medium and long term indicators. 
And the range of measures. 
 
May be useful to produce a ‘termly report for teachers, support 
staff and governors… so you don’t get to the end of the year 
before reviewing. 
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Sustained and improved enrichment opportunities for all pupils in our 
school, particularly our disadvantaged pupils. 

Sustained high levels of enrichment by 2027/28 demonstrated by: 

• qualitative data from student voice, student and parent surveys 
and teacher observations 

• a significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils. 

Achieve and sustain improved wellbeing for all pupils in our school, 
particularly our disadvantaged pupils. 

Sustained high levels of wellbeing by 2027/28 demonstrated by: 

• qualitative data from student voice, student and parent 
surveys and teacher observations 

• a significant increase in participation in enrichment 
activities, particularly among disadvantaged pupils. 

Improved reading attainment among disadvantaged pupils. KS2 reading outcomes in 2027/28 show that more than 80% of 

disadvantaged pupils met the expected standard. 

Improved attainment in writing for disadvantaged pupils at the end of 
KS2. 

• Disadvantaged pupils achieve above national outcomes in 
KS2 writing at both the expected standard (80%) and 
greater depth (20%). zzz 

• Progress scores for disadvantaged pupils meet or exceed 
national averages, showing year on year improvement. 

• Triangulated evidence from observations, book scrutiny, 
and internal/external moderation confirms sustained 
improvement in writing quality, accuracy, and depth for 
disadvantaged pupils. 

 

Improved maths attainment for disadvantaged pupils at the end of KS2. • KS2 maths outcomes in 2027/28 show that more than 80% 
of disadvantaged pupils met the expected standard. 

Achieve and sustain improved attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance by 2027/28 demonstrated by: 

• the overall unauthorised absence rate for all pupils being no 
more than 1%, and the attendance gap between 
disadvantaged pupils and their non-disadvantaged peers 
being reduced  

• the percentage of all pupils who are persistently absent 
being below 12% and the figure among disadvantaged 
pupils being no more than 1% lower than their peers. 

Assessment data will show that disadvantaged pupils who previously 

lacked secure foundational knowledge make accelerated progress in 
reading, writing and mathematics. The proportion of these pupils working 
at or above age-related expectations by the end of KS2 will increase, 
narrowing the gap with non-disadvantaged peers. 

• By the end of KS2, a greater proportion of disadvantaged 
pupils who previously lacked secure foundational 

knowledge will be working at or above age-related 
expectations in reading, writing and mathematics. 

• Progress data will show accelerated improvement for these 
pupils compared with their prior attainment. 

• The attainment gap between disadvantaged and 
non-disadvantaged pupils in core subjects will have 
narrowed. 

 

Assessment data will show an increased proportion of disadvantaged 

pupils achieving the higher standard in reading, writing and maths at 
KS2, with the gap between disadvantaged and non-disadvantaged pupils 
narrowing year on year. 

• The proportion of disadvantaged pupils achieving the 
higher standard in reading, writing, and maths at KS2 

increases year on year, as shown in internal and external 
assessment data. 

• The attainment gap between disadvantaged and 
non-disadvantaged pupils at the higher standard narrows 
annually, demonstrating sustained improvement by 
2027/2028. 

• Tracking data confirms a positive upward trend in 
higher-standard outcomes for disadvantaged pupils over 
the duration of the three year strategy by 2027/2028. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £88,270 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Commented [MR10]: The specifics here are superb. Really 
supports teachers to focus on the main thing. Be really helpful 
to put in place a robust process evaluation framework to check 
you are on track to achieve aims. These form a great focus for 
peer review or a SIP visit. 
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Develop a milestone document 
that clearly defines the core 
foundational knowledge in early 
reading, transcription, spoken 
language, and number for each 
year group. This document will 
be used to track pupil progress, 
identify provision needs, and 
ensure that pupil progress 
meetings are systematically 
driven by these milestones. 

‘Sometimes, teachers wrongly assume that children already 

have the knowledge they need to complete a task 

successfully. As a result, the children cannot succeed in the 

task because it does not build effectively on what they have 

already learned. Rushing through the curriculum and 

expecting children to do too much too soon may give the 

illusion of progress, but it creates gaps in children’s 

knowledge that will take more time to deal with later. Both 

our mathematics and English reports identified this.[footnote 30]’ 

Strong foundations in the first years of school - GOV.UK 
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For pupils with multiple 
vulnerabilities, provision will be 
systematically reviewed to 
ensure that they consistently 
receive high-quality, targeted 
support that meets their 
individual needs as well as 
challenge.  

The EEF guidance states Supporting high quality teaching is 

pivotal in improving children’s outcomes especially children 

with SEND 

Special Educational Needs in Mainstream Schools | EEF 

 

EEF | Self-Regulation and Executive Function 

8,9 

Reading is prioritised to enable 

all vulnerable groups, particularly 

Pupil Premium children, to ac-

cess the full curriculum offer. All 

novice teachers will improve their 

subject knowledge of reading 

through CPD, coaching, work-

shops and modelling of expert 

teachers to enable them to teach 

reading effectively.  

CPD provided by subject lead-

ers, including the Reading sub-

ject lead, will ensure knowledge 

is secure across all domains of 

the curriculum through audits, 

staff voice and learning walks.  

Evidence of models and effective 
scaffolds used in teaching, linked 
to cognitive load and 
Rosenshine’s research-based 
practice, to support pupils’ in 
moving from guided to 
independent practice and obtain 
a high success rate during 
lessons.  

Refine and further improve the quality of teaching across 
the curriculum via research-based practice and 
instructional coaching.  

 

DFE – ‘Supporting the attainment of disadvantaged pupils; 
articulating success and good practice – Nov 2015’ – 
successful school strategies – “Focus on improving the 
quality of classroom teaching” 

 

EEF says ‘great teaching is the most important lever schools 
have to improve outcomes for their pupils. Ensuring every 
teacher is supported and prepared for the new year is 
essential to achieving the best outcomes for pupils. 
Providing opportunities for professional development—for 
example, to support curriculum planning or focused training 
on the effective use of technology—is likely to be valuable.’ 

 

 

1,2 

Continued use of a DfE validated 

Systematic Synthetic Phonics 

programme to secure stronger 

phonics teaching for all pupils. 

Read, Write Inc. phonics leader 

to provide responsive coaching 

during the phonics sessions and 

weekly CPD sessions to continu-

ally refine and improve practice 

so that teaching and learning are 

highly effective.  

Ensure all relevant staff 
(including new staff) have 
received high-quality training to 
deliver the phonics scheme 
effectively.  
 

External phonic trainer to visit 

and complete development days 

Phonics approaches have a strong evidence base that 
indicates a positive impact on the accuracy of word 
reading (though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

 

EEF toolkit states that phonics work can have an impact of 

+4 months. It suggests that the smaller the group the better 

the impact with work closely matching the needs of the 

children. 

 

1, 2 

Commented [MR11]: FANTASTIC.  

Commented [MR12]: This is excellent 

https://www.gov.uk/government/publications/strong-foundations-in-the-first-years-of-school/strong-foundations-in-the-first-years-of-school#fn:30
https://www.gov.uk/government/publications/strong-foundations-in-the-first-years-of-school/strong-foundations-in-the-first-years-of-school
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/early-years/evidence-store/self-regulation-and-executive-function
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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for phonics teachers to partici-

pate in quality assurance, with fi-

delity to the scheme, and train-

ing.  

Robust and rigorous termly as-

sessments for all pupils who par-

ticipate the phonics scheme and 

assessments shared with phon-

ics teachers to identify gaps and 

adapt teaching to meet the 

needs of the pupils. 

  

Providing responsive coaching 
for teaching staff and support 
staff to refine understanding of 
mastery maths approaches so 
that teaching and learning is 
highly effective.  

Enhancement of our maths 
teaching and curriculum 
planning in line with DfE and 
EEF guidance. 

 

EEF toolkit states ‘Mastery learning has been used 
successfully across the curriculum but particularly for 
reading, mathematics and science. Effects are higher in 
mathematics and science (+6 months) than reading (+3 
months)’. 
 
 

Developing pupils’ metacognitive knowledge of how they 
learn — their knowledge of themselves as a learner, of 
strategies, and of tasks — is an effective way of improving 
pupil outcomes.’ 

 

EEF says ‘great teaching is the most important lever 
schools have to improve outcomes for their pupils. 
Ensuring every teacher is supported and prepared for the 
new year is essential to achieving the best outcomes for 
pupils. Providing opportunities for professional 
development is likely to be valuable.’ 

 

The DfE non-statutory guidance has been produced in 
conjunction with the National Centre for Excellence in the 
Teaching of Mathematics, drawing on evidence-based 
approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a range of the best 
available evidence:  

Improving Mathematics in Key Stages 2 and 3 

 

Mastery learning approaches aim to ensure that all pupils 

have mastered key concepts before moving on to the next 

topic, resulting in pupils gaps in knowledge closing.  

Mastery learning | EEF 
(educationendowmentfoundation.org.uk) 

1, 3, 9 

Reduced class sizes (fewer 
than 20 pupils) in Year 3 to pro-
vide additional teacher capacity 
during the transition from KS1 to 
KS2. This enabled more per-
sonalised teaching and closer 
monitoring of progress in core 
subjects. Evidence showed that 
smaller classes allowed teach-
ers to give more targeted feed-
back and address misconcep-
tions quickly. The transition into 
KS2 was a critical point where 
pupils needed to secure founda-
tional knowledge in reading, 
writing and mathematics to ac-
cess the wider curriculum effec-
tively.  

 

International research evidence suggests that reducing class 
size can have positive impacts on pupil outcomes when 
implemented with socioeconomically disadvantaged pupil 
populations. Some studies also have also found that smaller 
class sizes in primary schools can have a greater positive 
impact on disadvantaged pupils. 
 
Reducing class size | EEF 

7,8,9 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
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Continued use of standardised 
diagnostic assessments across 
the curriculum.  

Training for staff to ensure 
assessments are interpreted and 
administered correctly and 
results are used to narrow gaps 
and improve pupil progress. 

Standardised tests can provide reliable insights into the 
specific strengths and weaknesses of each pupil to help 
ensure they receive the correct additional support through 
interventions or teacher instruction: 

Standardised tests | Assessing and Monitoring Pupil 
Progress | Education Endowment Foundation | EEF 

 

Diagnostic assessment | EEF 

1 

Embedding dialogic activities 
across the school curriculum. 
These can support pupils to 
articulate key ideas, consolidate 
understanding and extend 
vocabulary.  

 

There is a strong evidence base that suggests oral 
language interventions, including dialogic activities such as 
high-quality classroom discussion, are inexpensive to 
implement with high impacts on reading: 

Oral language interventions | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

 

1, 3 

Improve the quality of social and 
emotional (ELSA) learning. 
 

ELSA approaches will be 
embedded into routine 
educational practices and 
supported by professional 
development and training for 
staff. 

There is extensive evidence associating childhood social 
and emotional skills with improved outcomes at school and 
in later life (e.g., improved academic performance, 
attitudes, behaviour and relationships with peers): 

 

Improving_Social_and_Emotional_ Learning in Primary 
Schools | EEF 

5, 7 

 

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  

Budgeted cost: £35,625 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Additional phonics sessions tar-

geted at disadvantaged pupils who 

require further phonics support.  

Phonics teachers identified to pro-

vide 1:1 tuition for pupils who need 

intensive phonic support, based 

on assessments. 

Continue to use Fresh Start as a 
phonic interventions for pupils who 
require additional phonic support 
to improve their reading.   

Phonics approaches have a strong evidence base 
indicating a positive impact on pupils, particularly from 
disadvantaged backgrounds. Targeted phonics 
interventions have been shown to be more effective 
when delivered as regular sessions over a period up to 
12 weeks: 

Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 

1,2  

PiXL subscription purchased for 

the school so all staff have full ac-

cess to this 

PiXL is a resource that is designed 

to be used in schools to provide 

therapies for precision teaching 

and to diminish gaps in learning.  

PiXL will be delivered to small 

groups of children who have been 

identified and who are grouped 

based on their area of develop-

ment, with a focus on PP children.  

PiXL leaders will receive and de-

liver CPD to ensure that the inter-

vention is delivered effectively  

EEF says ‘there is extensive evidence supporting the 

impact of high- quality one to one and small group tuition 

as a catch-up strategy. To be most effective, creating a 

three-way relationship between tutor, teacher and pupils 

is essential, ensuring that tuition is guided by the school, 

linked to the curriculum and focused on the areas where 

pupils would most benefit from additional practice or 

feedback.’ 

 

EEF toolkit states that small group work can have an 

impact of +4 months. It suggests that the smaller the 

group the better the impact with work closely matching 

the needs of the children. 

DfE- ‘Supporting the attainment of disadvantaged pupils: 

articulating success and good practice – Nov 2015 – 

“Meeting individuals learning needs; differentiated 

responses for individuals versus ‘one size fits all” 

3 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Teacher to deliver high-quality be-

spoke intervention support for tar-

geted children.   

Targeted pupil progress reviews 
during tri-weekly pupil progress 
meetings for identified PP children 
who are not on track meet their 
end of year targets.  

 

Language acquisition is prioritised 

across all lessons and explicit 

strategies for extending the 

breadth and depth of vocabulary 

are evident. 

Classroom environments are rich 

in vocabulary.  

Story time to occur daily to broad 

the children’s repertoire of vocabu-

lary.  

Talk for Writing and Talk for Read-

ing is used as a methodology for 

teaching writing which focuses on 

the internalisation of vocabulary 

and language patterns and struc-

tures.  

Planning details activities which 

extend pupils’ expressive and re-

ceptive vocabulary which relate to 

current topics, alongside opportu-

nities to practise using new vocab-

ulary. 

The knowledge rich curriculum will 

teach specific, clear information to 

everyone which explicitly identifies 

new vocabulary in order to give 

our pupils access to more words 

and quality words. 

  

 

EEF toolkit states that Oral Language Intervention has 

an effect of +5 months when extending and refining 

children’s spoken language.  

EEF toolkit states that Early Years Intervention has an 

effect of +5 months, particularly for low-income families. 

The focus of the interventions needs to be on developing 

attitudes and learning behaviours so that the intervention 

has a lasting impact.  

In England, positive effects have been found in studies 
where teaching assistants deliver high-quality structured 
interventions which deliver short sessions, over a finite 
period, and link learning to classroom teaching.’ 

 

Hart and Risley (2003) suggest that by the age of 4, a 
child from a ‘welfare’ family is exposed to 30 million 
fewer words that a child from a ‘professional family’ 
(Early Catastrophe) The Matthew Effect for reading 
suggests that this lexical disparity widens as the 
language rich get richer and the language poor get 
poorer. We must teach vocabulary. 

2 

Precision teaching, which is 

matched to the needs of the learn-

ers will ensure that there is a re-

lentless drive on ambition for all 

pupils in all lessons. 

CPD and support will be offered to 

staff to ensure high levels of chal-

lenge are present within lessons. 

 

Increase higher rates of progress, particularly across 
KS2 for pupils eligible for PP. 

 

DFE – ‘Supporting the attainment of disadvantaged 

pupils; articulating success and good practice – Nov 

2015’ – successful school strategies – “Focus on 

improving the quality of classroom teaching” 

EEF Toolkit shows that teaching reading comprehension 

strategies has an impact of +6 months. The focus of the 

reading comprehension strand would be vocabulary 

within the knowledge rich curriculum. 

EEF toolkit states that small group work can have an 
impact of +4 months. It suggests that the smaller the 
group the better the impact with work closely matching 
the needs of the children. 

2,3 

Mastery approaches used at class 

level, as well as smaller groups 

EEF toolkit states ‘Mastery learning has been used 
successfully across the curriculum but particularly for 
reading, mathematics and science. Effects are higher in 
mathematics and science (+6 months) than reading (+3 
months)’. 

3, 9 
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and 1:1 level, to support the un-

derstanding of the learner before 

moving on.  

Smaller groups and 1:1 will sup-

port the understanding of meta-

cognition, and how this can be 

used to support learners to attain 

highly, once they understand how 

they best learn.  

 

 
EEF toolkit states that ‘Self-regulated learners are aware 
of their strengths and weaknesses, and can motivate 
themselves to engage in, and improve, their learning. 
 

Developing pupils’ metacognitive knowledge of how they 
learn — their knowledge of themselves as a learner, of 
strategies, and of tasks — is an effective way of 
improving pupil outcomes.’ 

One to one tuition | Teaching and Learning Toolkit | EEF 

Small group tuition | Teaching and Learning Toolkit | 
EEF 

Continued use of an academic 
mentor to a deliver school-led 
tuition for pupils to provide 
targeted support for reading, 
writing and maths (including a 
significant proportion of 
disadvantaged pupils) 

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining 
pupils or those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

5 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £41,798 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Embedding principles of good 
practice set out in the DfE’s  
working together to improve 
school attendance 

This will involve training and 
release time for staff to develop 
and implement new procedures 
and appointing attendance/support 
officers to improve attendance.  

The DfE guidance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence.  

6 

The school offers a varied selec-
tion of clubs, which the children 
can attend for free. Through the 
enacted curriculum cultural capi-
tal will be increased to widen their 
cultural reference.  
 

Children to have the opportunity 
to participate events such a po-
etry recital, performing, debate, 
live music and visitors. All pupils 
to have the opportunity to play a 
musical instrument, during music 
lessons. 

 
Strategically planned enrichment 
opportunities to enhance the 
curriculum.   

Increase opportunities for cultural capital as children do 
not always have a variety of experiences beyond their 
immediate home environment and future aspirations are 
limited and to support personal development. 

 

 

 

 

4 

The Pastoral Team will arrange 
and deliver bespoke interventions 
to support pupils, which will in-
clude a range of 1:1, small group 
and whole class support.  
 

Work with external agencies to 
support vulnerable pupils based 
on their individual needs  
 

EEF toolkit states that ‘Self-regulated learners are aware 
of their strengths and weaknesses, and can motivate 
themselves to engage in, and improve, their learning. 

 

Sutton Trust – EEF research states – “…interventions 
have an identifiable and valuable impact on attitudes to 
learning and social relationships in school. They also 
have an average overall impact of four months' 
additional progress on attainment.” (EEF – 2019) 
 
Behaviour interventions | Teaching and Learning Toolkit 
| EEF 
 
 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Support pupils in class develop 
positive learning attitudes and ef-
fectively access the curriculum 
 

Subject Leads to create a be-
spoke Keeping Safe curriculum, 
as part of Briar Hill’s wider pre-
ventative peer on peer curricu-
lum, with a focus on local and na-
tional issues to address with pu-
pils. 
 

CPD to be provided termly for 
staff. 
 

Regular safeguarding updated 
provided in weekly briefings 
linked to local and national up-
dates. 
 

Planning created by expert 
teacher for teachers to deliver. 

Refine the bespoke Keeping Safe Curriculum which 
raises awareness and focuses on local and national 
issues.  

 

Sutton Trust – EEF research states – “…interventions 
have an identifiable and valuable impact on attitudes to 
learning and social relationships in school. They also 
have an average overall impact of four months' 
additional progress on attainment.” (EEF – 2019) 

7 

Pupil Premium attendance rates 
will continue to improve and will 
be above national.  

Pupil Premium Persistent Ab-
sence will continue to be below 
national.  
 

Pupil Premium late record will 
continue to improve.  
 

Attendance lead will support fami-
lies who require support.  

 
Reduce the number of persistent absentees among 
pupils eligible for PP. Overall PP attendance improves 
to be in line with all pupils, narrowing the gap with 
national attendance data 

 

EEF Research states ‘Positive impacts were found for 
both parental communication approaches and targeted 
parental engagement 

interventions. The impact was larger for targeted 
approaches. Responsive intervention in which a 
member of 

staff or team use multiple interventions and target 
approaches specifically to the needs of individual pupils 
was 

also found to be effective. There may be crossover with 
these approaches and the approaches used in English 

schools by attendance officers.’ 

6 

Contingency fund for acute 
issues. 

 

Based on our experiences and those of similar schools 
to ours, we have identified a need to set a small amount 
of funding aside to respond quickly to needs that have 
not yet been identified. 

All 

 

Total budgeted cost: £165,693 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national 

assessment data and our own internal summative and formative assessments.  

Aim Outcomes 

Improved outcomes in 

spoken language skills 

and vocabulary 

development 

The impact of this focus can be seen in the reading, writing and mathematics results, which are 

above national for reading, writing and maths in KS1 and KS2. 

3 Year Average for 

Disadvantaged Pupils – 

IDSR 2025 

2025 DIS reading EXS: 72% vs. National DIS EXS 63%  

 

3-year average for DIS pupils in KS2 reading results is 87% EXS which is significantly above 
national DIS results (62%)  

 

2025 DIS writing EXS: 94% vs. National DIS EXS 59%  

 

3-year average for DIS pupils in KS2 writing results is 91% EXS which is significantly above 
national DIS results (59%)  

 

2025 DIS mathematics EXS: 89% vs. National DIS EXS 61%  

 

3-year average for DIS pupils in KS2 mathematics results is 89% EXS which is significantly above 
national DIS results (60%)  

 

2025 DIS GPS EXS: 78% vs. National DIS EXS 60%  

 

3-year average for DIS pupils in KS2 GPS results is 85% EXS which is significantly above national 
DIS results (59%) 

Improved attainment in 

Reading 2026 
KS1 

85% of the cohort achieved the expected standard in Reading at the end of KS1. 

33% of the cohort achieved the higher standard in Reading at the end of KS1. 

70% of disadvantaged pupils the expected standard in Reading at the end of KS1. 

10% of disadvantaged pupils the higher standard in Reading at the end of KS1. 

 

KS2 

100% of pupils achieved the expected standard in Reading at the end of KS2. 

50% of pupils achieved the higher standard in Reading at the end of KS2. 

100% of disadvantaged pupils the expected standard in Reading at the end of KS2. 

56% of disadvantaged pupils the higher standard in Reading at the end of KS2. 

Improved attainment in 

Writing 2026 
KS1 

81% of the cohort achieved the expected standard in Writing at the end of KS1. 

26% of the cohort achieved the greater depth standard in Writing at the end of KS1. 

70% of disadvantaged pupils the expected standard in Writing at the end of KS1 

10% of disadvantaged pupils the greater depth standard in Writing at the end of KS1. 

 

KS2 

100% of the cohort achieved the expected standard in Writing at the end of KS2. 

28% of the cohort achieved the greater depth standard in Writing at the end of KS2. 

100% of disadvantaged pupils the expected standard in Writing at the end of KS1 

24% of disadvantaged pupils the greater depth standard in Writing at the end of KS1. 

Improved attainment in 

Mathematics 2026 
KS1 

89% of the cohort achieved the expected standard in Maths at the end of KS1. 

41% of the cohort achieved the higher standard in Maths at the end of KS1. 

Commented [MR13]: It would be helpful to carry out / 
include a process evaluation for each tier of activity. See here: 
page 8-10 
https://www.greenshawlearningtrust.co.uk/attachments/downlo
ad.asp?file=3853&type=pdf 



 

12 

80% of disadvantaged pupils the expected standard in Maths at the end of KS1. 

10% of disadvantaged pupils the higher standard in Maths at the end of KS1. 

 

KS2 

100% of the cohort achieved the expected standard in Maths at the end of KS2. 

64% of the cohort achieved the higher standard in Maths at the end of KS2. 

100% of disadvantaged pupils the expected standard in Maths at the end of KS2. 

65% of disadvantaged pupils the higher standard in Maths at the end of KS2. 

 

Improved attainment in 

KS1 Reading 
91% of the Year 1 cohort passed the phonics screening check.  
 

No Year 2 phonics retake due to 100% 2025 pass rate. 

Improved attendance for 

disadvantaged pupils 

95.9% attendance across the school  

 

Attendance for disadvantaged pupils was at 94.6%.  

Improved enrichment for 

disadvantaged pupils 

100% of disadvantaged pupils engaged in opportunities to develop personal development and 

provided with enrichment. This is tracked via the school’s enrichment tracker and passport 

document.  

Improved wellbeing for 

disadvantaged pupils 

100% of disadvantaged pupils who were identified have received the support identified both via in-

house and via external support, if and where, appropriate.  

Overall Outcomes – Review April 2026 

Good progress  Average progress   Minimal progress  

Summary 

Achieved  On track  At risk 

 

Outcomes Evaluation 

1. Improved reading attainment at Key Stage 1  Reading attainment at KS1 is sustained and improving – 85% EXS 

and 33% GDS for the cohort with 70% EXS and 10% GDS for PP 

children.  

 

Internal assessments indicate that pupils are performing above 

age-related expectations, with notable gains in decoding, fluency, 

and early comprehension. High-quality phonics teaching, consistent 

fidelity to the chosen SSP programme, Read Write Inc., and rigorous 

daily reading practice have contributed to accelerated progress. 

Pupils who began the year below expected standards are catching 

up rapidly due to targeted interventions and precise use of 

assessment information. Pupils remain on track to meet end-of-year 

attainment targets. 

Phonics outcomes remain strong, with 91% of pupils meeting the 

expected standard in the Phonics Screening Check in 2026. Among 

Pupil Premium pupils, 77% achieved the expected standard. The 
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five pupils who did not meet the threshold were all identified as both 

Pupil Premium and SEND, with additional and often complex 

vulnerabilities. Despite not reaching the pass mark, these pupils 

made exceptional progress from their individual starting points and 

achieved scores close to the threshold of 32 (see case studies for 

further detail). In the next academic year, targeted intervention 

programmes, alongside continued use of robust assessment 

systems, including non-verbal assessment approaches where 

appropriate, will be implemented to monitor progress closely and 

address identified gaps. This will ensure that these pupils receive 

the bespoke support required to successfully achieve the expected 

standard in the Year 2 Phonics Screening Check retake. 

This continues to be a focus for next academic year (2026-2027). 

 
2. Improved spoken oral language skills and 

vocabulary among disadvantaged pupils.  

Disadvantaged pupils are demonstrating significant gains in oral 

language, expressive vocabulary, and confidence in structured talk. 

This reflects the EEF’s finding that oral language approaches have a 

very high impact, particularly when embedded across the 

curriculum. High-quality dialogic teaching is a whole-school focus 

and is showing clear improvement, with teachers consistently 

modelling ambitious vocabulary and facilitating purposeful, 

structured talk. Explicit vocabulary instruction is further 

strengthening pupils’ language development. Observations show 

pupils using increasingly sophisticated language with accuracy, and 

dialogic talk routines are now embedded in all classrooms, 

contributing to a sustained narrowing of gaps. This continues to be a 

focus for next academic year (2026-2027). 

3. Sustained and improved enrichment 

opportunities for all pupils in our school, 

particularly our disadvantaged pupils.  

100% of PP children engaged with enrichment. Enrichment 

provision is broad, purposeful, and strongly aligned with 

curriculum intent. The school’s approach reflects EEF guidance 

on wider strategies, ensuring that non-academic barriers to 

learning, such as access, cost, and cultural capital, are 

addressed. Participation rates among disadvantaged pupils are 

high due to proactive removal of barriers. Pupil voice indicates 

strong engagement, and enrichment is contributing positively to 

wellbeing, confidence, and aspiration. 

This continues to be a focus for next academic year (2026-

2027). 

4. Achieve and sustain improved wellbeing for all 

pupils in our school, particularly our 

disadvantaged pupils.  

Wellbeing indicators are positive and improving. The school’s 

approach aligns with the EEF’s emphasis on whole-school 

strategies that support social and emotional learning. 

Behaviour incidents are rare, and in lessons pupils show 

greater independence in regulating their responses, sustaining 

concentration, and making positive choices during learning and 

social interaction. Staff apply restorative approaches and 

therapeutic thinking strategies consistently, enabling pupils to 

reflect, repair relationships, and develop deeper 

self-awareness. This is underpinned by a culture of 

unconditional positive regard, where pupils feel valued, 

respected, and supported. Effective pastoral systems ensure 

early identification of need, and identified pupils benefit from 

targeted support and nurture provision. Pupils in Upper Key 

Stage 2 have also received intensive support around online 

safety, ensuring they are well equipped to navigate digital 

environments safely and responsibly. In addition, 

contextualised PSHE lessons address community safety, 

helping pupils understand local risks, develop protective 

behaviours, and make informed decisions beyond the school 

environment. Surveys show pupils feel safe, supported, and 
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ready to learn, indicating sustained improvements in emotional 

wellbeing. 

This continues to be a focus for next academic year (2026-

2027). 

5. Improved reading attainment among 

disadvantaged pupils.  

Disadvantaged pupils are making accelerated progress in 

reading, consistent with EEF evidence that targeted academic 

support, when aligned with high-quality teaching, has strong 

impact. Interventions are sharply focused, regularly reviewed, 

and delivered by well-trained staff. Although overall reading 

attainment is improving, prior higher attainers in reading remain 

a key priority to ensure they make the progress of which they 

are capable. The attainment gap continues to narrow, and 

disadvantaged pupils are progressing at or above the rate of 

their peers. However, parental engagement with reading 

remains an area for development.  

See data above. 

This continues to be a focus for next academic year (2026-

2027). 

6. Improved attainment in writing for disadvantaged 

pupils at the end of KS2.  

Writing outcomes for disadvantaged pupils are improving steadily. 

The school’s approach reflects EEF recommendations on explicit 

instruction, modelling, and structured practice using the Talk for 

Writing methodology. Work scrutiny shows improved stamina, 

accuracy, and authorial intent. Targeted support for pupils with 

weaker transcriptional skills is proving effective. Current data 

indicates that disadvantaged pupils are on track to meet or exceed 

expected standards by the end of KS2. 

See data above. 

See data above. 

This continues to be a focus for next academic year (2026-2027). 

7. Improved maths attainment for disadvantaged 

pupils at the end of KS2.  

Maths attainment among disadvantaged pupils is rising due to 

consistent mastery-based teaching and precise use of formative 

assessment. This aligns with EEF evidence that mastery learning 

approaches have a positive impact, particularly when 

misconceptions are addressed promptly. While pupils demonstrate 

improved fluency and developing problem-solving skills, significant 

gaps remain in mathematical reasoning for disadvantaged pupils in 

Years 5 and 6. These gaps are now a key area for development. 

Targeted interventions are in place to address these needs, and 

although progress is accelerating, continued focus on reasoning is 

essential to ensure disadvantaged pupils remain on track to meet 

end-of-year expectations. 

See data above. 

This continues to be a focus for next academic year (2026-2027). 

8. Achieve and sustain improved attendance for all 

pupils, particularly our disadvantaged pupils.  

Attendance for DIS is 94.5% continues to improve and is increasing 

towards national benchmarks of 95% for DIS. The school’s 

approach reflects EEF guidance on removing non-academic barriers 

to learning, with early intervention, strong family engagement, and 

consistent processes. Persistent absence has reduced significantly, 

particularly among disadvantaged pupils. Attendance is regularly 

communicated with parents, personalised contracts/plans are 
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agreed collaboratively and strong relationships with families are 

contributing to sustained improvement. 

 

Teaching 

Good progress  Average progress   Minimal progress  

Teaching across the school is highly effective and continues to strengthen, driven by a clear, evidence-informed vision aligned with 

EEF guidance. The milestone document secures precise curriculum progression in early reading, transcription, spoken language and 

number, ensuring assessment is sharply focused and provision needs are identified early. 

Provision for pupils with multiple vulnerabilities is rigorously reviewed so they receive high-quality, targeted support and appropriate 

challenge. Reading remains a whole-school priority, with novice teachers rapidly developing expertise through structured CPD, 

coaching and expert modelling. Subject leaders provide high-quality professional development, ensuring secure curriculum knowledge 

across all domains. 

Teaching reflects strong alignment with Rosenshine’s Principles and cognitive science, with effective modelling and scaffolding 

enabling pupils to move confidently from guided to independent practice. Early reading continues to strengthen through the 

DfE-validated phonics programme, supported by responsive coaching, external development days and rigorous termly assessments. 

Mastery maths practice is improving through responsive coaching and alignment with DfE and EEF guidance. Reduced class sizes in 

Year 3 have strengthened the KS1–KS2 transition, enabling precision teaching and swift addressing of misconceptions. 

Assessment practice is robust, with staff confidently using standardised diagnostic assessments to narrow gaps and drive 

improvement. ELSA approaches are increasingly embedded, enhancing pupils’ emotional literacy and readiness to learn. 

Overall, teaching is highly effective, evidence-informed and continually improving, ensuring the school remains firmly on track to meet 

all priorities. 

Targeted academic support 

Good progress Average progress   Minimal progress  

The school’s targeted support offer is highly effective and firmly aligned with EEF guidance on high-quality teaching, precision 

intervention and responsive assessment. Additional phonics sessions and 1:1 tuition are delivered to disadvantaged pupils who 

require further support, with Fresh Start used effectively to strengthen decoding and reading fluency. Fidelity to the phonics 

programme is strong, supported by trained staff, responsive coaching and rigorous assessment. 

The introduction of PiXL has further enhanced precision teaching. Small-group therapies are delivered by trained staff, with a clear 

focus on diminishing gaps for disadvantaged pupils. Leaders ensure interventions are implemented with consistency and impact.  

Bespoke teacher-led interventions complement this work, ensuring pupils receive targeted, high-quality support matched to their 

assessed needs. 

Pupil progress meetings maintain a sharp focus on pupils who are not yet on track, ensuring swift action and accountability. Language 

acquisition is prioritised across the curriculum, with explicit vocabulary instruction, rich classroom environments and daily reading 

broadening pupils’ linguistic repertoire. Talk for Writing and Talk for Reading further strengthen pupils’ expressive and receptive 

vocabulary through structured oral rehearsal and internalisation of language patterns. 

The knowledge-rich curriculum explicitly identifies new vocabulary, ensuring all pupils, particularly those who are disadvantaged, gain 

access to high-value language. Planning routinely includes opportunities to extend and apply new vocabulary in meaningful contexts. 

Precision teaching and high expectations underpin classroom practice, ensuring ambitious challenge for all learners. Staff receive 

ongoing CPD to secure consistently high levels of challenge and effective scaffolding. Mastery approaches are embedded at 

whole-class, small-group and 1:1 levels, supporting deep understanding before new content is introduced. Small-group and individual 

work also strengthen pupils’ metacognitive understanding, enabling them to recognise how they learn best and apply strategies  

independently. 

The continued use of an academic mentor provides high-quality, school-led tuition in reading, writing and maths, with a significant 

proportion of disadvantaged pupils benefiting from this targeted support. 
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Wider strategies  

Good progress   Average progress   Minimal progress  

The school’s work to improve attendance is highly effective and firmly aligned with the DfE’s Working Together to Improve School 

Attendance guidance. Staff receive targeted training and dedicated time to implement robust procedures, supported by a pastoral 

team who work proactively with families. As a result, attendance for disadvantaged pupils continues to rise, persistent absence 

remains below national, and punctuality is improving. 

A rich programme of free clubs and strategically planned enrichment opportunities significantly enhances pupils’ cultural cap ital. All 

pupils access experiences such as poetry recitals, performance, debate, live music and visiting speakers. Every child learns a musical 

instrument as part of the curriculum, ensuring equitable access to high-quality cultural experiences. 

The curriculum is strengthened by a bespoke Keeping Safe programme, designed by subject leaders to address local and national 

safeguarding themes. Weekly safeguarding briefings ensure staff remain alert to emerging issues, and termly CPD maintains high 

professional standards. 

The pastoral team delivers a wide range of bespoke interventions—including 1:1, small-group and whole-class support—ensuring 

vulnerable pupils receive timely, targeted help. Strong partnerships with external agencies further enhance provision for pupils with 

complex needs. In class, pupils are supported to develop positive learning attitudes and engage effectively with the curriculum. 

High-quality planning produced by expert teachers ensures consistency and ambition across the curriculum. Precision teaching and 

targeted support, including the continued use of an academic mentor, ensure pupils receive focused intervention in reading, writing 

and maths. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year.  

Programme Provider 

Read, Writing Inc, Phonics and 1:1 Phonic Tuition  RWInc., OUP, Ruth Miskin 

Talk for Reading Talk for Reading, Pie Corbett and Jamie Thomas 

Talk for Writing Talk for Writing, Pie Corbett and Julia Strong 

PiXL Primary, Intervention  PIXL, The PiXL Club - PiXL Primary 

Effective Maths, Maths Mastery Effective Maths | Maths Mastery 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information: How our service pupil premium 

allocation was spent last academic year 

Not applicable  

The impact of that spending on service pupil premium eligible pupils 

Not applicable 

 

https://www.pixl.org.uk/primary
https://www.effectivemaths.com/
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery 

premium. That will include:  

• Refining effective practice around feedback. EEF evidence demonstrates this has significant benefits for pupils, 

particularly disadvantaged pupils.  

• Utilising a DfE grant to train a senior mental health lead. The training we have selected will focus on the training needs 

identified through the online tool: to develop our understanding of our pupils’ needs, give pupils a voice in how we 

address wellbeing, and support more effective collaboration with parents. 

• Offering a wide range of high-quality extra-curricular activities to boost wellbeing, behaviour, at-tendance, and aspiration. 

Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be 

encouraged and supported to participate. 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of 

impact that we had expected.  

We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, conversations 

with parents, students and teachers in order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s  

families of schools database to view the performance of disadvantaged pupils in schools similar to ours and contacted schools wi th 

high-performing disadvantaged pupils to learn from their approach. 

We looked at a number of reports, studies and research papers about effective use of pupil premium, the impact of disadvantage 

on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. We also looked at 

studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose 

specific pupil needs and work out which activities and approaches are likely to work in our school. We will continue to use it 

through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time 

to secure better outcomes for pupils. 

Three Year Plan 

Over the next three years, we will continue to use evidence-based practice based on proven research, as well as our analysis, to 

look for ways to best support the disadvantaged children in our school and ensure that any gaps with their peers is closed, as well 

as offering them the best nurture, well-being and enrichment opportunities too. We want to support the whole child, educating the 

heart and the mind of our learners. 

 


